33330 gGgoeol Labgmdfoge boggMlodgdol 8maddy, 2025, N1(25)

Language and Linguistics
Lexical Approach — Vocabulary Teaching Techniques for ESL Learners
Through Proper Lesson Shapes
Ekaterine Julakidze
ekaterine.julakidze@atsu.edu.ge
Irma Rusadze

irma.rusadzel @atsu.edu.ge

Akaki Tsereteli State University

Kutaisi, Georgia

DOTI: https://doi.org/10.52340/atsu.2025.1.25.05

To date, lexis acquisition has been largely dependent upon the practice of other
language skills. However, this has been shown to be insufficient in achieving an
appropriate vocabulary expansion. Teaching vocabulary is one of the main issues if we
focus on Learner’s fluency and wish to hear native-like and free utterances from the
students. Proper vocabulary along with functional language enables them to be on the
same level with the native speakers, to be understood properly and to perform extended
utterances. Vocabulary must be acquired better through direct study and large amount of
quality input. Bearing in mind latest second language theories, we may suggest how we
should offer learners new target vocabulary, or more precisely through what techniques
we are providing for better understanding and acquisition. Here, in our further paper
we would like to introduce and classify all probable methods of better understanding
of new vocabulary and provide strategies for its enhancement. The proposed teaching
methodology will enable students to be involved in teaching process as in something
interesting, challenging and informative, and on the other hand, we teachers will reach
the goal — it will enhance our learners’ vocabulary, and also will make teaching process

enjoyable and stimulating.
Keywords: Functional Language, Elicitation, Conveying Meaning, Sound Prompts.

Introduction. Lexis acquisition relies on other language skills, but this is
insufficient for vocabulary expansion. Teaching proper vocabulary and functional
language helps leaners achieve fluency, understand native speakers, and perform
extended utterance. Vocabulary must be acquired better through direct study
and large amount of quality input. Learners generally have difficulties with lexis
and grammatical relationship, and, undoubtedly, the most common problems
they face when they try to study vocabulary are in the area of understanding,
producing and recognition. Most teachers focus on learning grammatical laws
and rules and giving less importance to vocabulary but surely: “Without grammar
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little can be conveyed but without vocabulary nothing can be conveyed“ (Wilkins
1972, 118). We are going to introduce and classify various methods for improving
understanding of new vocabulary and propose strategies for its enhancement. All
these techniques are vital and practical thus we firmly oppose offering so called
“bare translation” and usage of dictionaries while studying new target vocabulary.
The next step that should be taken into consideration is which lesson shapes may
be used to teach the new vocabulary, and here the class level, learners’ awareness
and relevance of materials are also important. All these activities result in storing
new items in short-termed memory before transferring target vocabulary units
into long-term memory, and one key point also to be taken into account is the
authenticity of produced materials. Some advanced students often lack motivation
due to the fact that they think they know grammar and general vocabulary and do
not see the necessity for acquiring more new items, here the teacher’s guidance
is essential. If they only revise grammar along with basic vocabulary, it will stuck
them and tend to make their speech full of unnatural sounding elements.

Vocabulary Teaching Techniques. Vocabulary can be considered as an
important aspect of literacy teaching and focuses on the knowledge of words,
including their structure (morphology), use (grammar), meaning (semantics),
and links to other words (word/semantic relationship).

Teaching vocabulary is a subtle objective as it determines the understanding
of the word and deals to the comprehension of the whole text. The task becomes
even more difficult when we are in the ESL classroom. Here the new target
vocabulary should be offered in a flexible and the most understandable way.
The best approaches to come up to the main idea of the target word given, are
elicitation and conveying the meaning with different means. These means might
be:

e Giving synonyms

¢ Giving antonyms

e Produce examples with different words/paraphrasing
e Using visuals: pictures/photos/images

e Using body language: mime/gesture

¢ Pointing on realia

While producing new target vocabulary the teachers may use all these
techniques or may use some of them or may stop as he realizes that the class guess
the meaning of the new word and have a proper understanding of it. It depends
on class level, students’ awareness and sensitivity. But if a teacher feels that these
means are not enough and students need more clarification to immense in the
sense for better understanding of the word he may use:
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Text/context
Jokes (if class level offers this opportunity)

¢ Sound prompts

¢ Unfinished sentences

These activities enable students to be more cognitively engaged in the learning
process, these may take more time showing visuals, or mime or paraphrasing but
words understanding once properly are memorized much better.

On the examples of synonyms and antonyms we would like to introduce
how the process works in practice. For example: if our target word is adjective
“large”, we can produce as much synonyms as possible like: huge, giant, big,
great, enormous etc. (The suggested synonyms should ideally be offered with
consideration of the group’s proficiency level and prior knowledge) even involve
the class in teaching process motivating them to understand by themselves and
practice as much as possible, on the other hand for better understanding one can
add opposite meaning and offer the class the antonyms of the same adjective, like:
small, tiny, little, minor etc. Here paraphrasing also may play a significant role in
understanding the meaning.

Example: DNA is a tiny molecule containing a code that gives the body
instructions for the growth of cells. The same sentence may be paraphrased as:
DNA is a_small molecule that contains lessons for a person’s cell development.

One more example: Because every person’s DNA is distinctive, it is a valuable tool
for identification. Paraphrase: Every individual’s DNA is a device, so it is useful

in identifying people. So, with a help of paraphrasing we got words similar in
meaning like instructions/lessons, valuable/useful, distinctive/device and it helps
our learners not only guess but immense in the real sense of the word-meaning
(Vargo & Blass 2018, 48).

We should also take into consideration that learning words with a help of well-
known synonyms may be easier than learning words without known synonyms
as students can transfer the meaning of the word and word-combinations from
known synonyms to less frequent ones. According to Stuart Webb, “when
learning a non-synonym, L2 learners use their first language L1 knowledge of
that item and information from the context in which it was encountered to help
learn that word” (Webb Koran 2007, 121). Further advantage of learning the
synonyms of known words may be faster than learning non-synonyms because
learners may gain substantial vocabulary knowledge from known synonyms.

We would like to explain the benefit of visuals in the vocabulary learning
process through realia and pictures. It is validated trough experience that at all
level learners remember new words and phrases more vividly and easily with
a help of realia. Topics like class equipment, handouts etc. gets well with this
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method. Even educational process with this technique is very amusing, gets fun
and noise and more engagement and involvement from the students’ side. We
can use realia also to revise vocabulary by asking students to name the objects.
Consequently, this method appears quite helpful letting students grasping the
meaning instantly. In contrast to realia, there are plenty number of pictures and
images, and it is easy to get with a help of variety of internet resources (printed
pictures, slides etc.) Quite often pictures are left as a magic in case learners stuck
at some point on word understanding. It clarifies the meaning instantly and gives
the learners chance to imagine, use their creativity and think longer.

Another important technique we would like to point out while teaching
vocabulary is body language. Body language helps teachers to improve their
relationship to students and on the other hand we can consider posture, gesture,
mime and facial expression as an addition means in vocabulary teaching process.
Teachers may use all kind of body language (eye contact, gesture, posture, facial
expression etc.) or some of them, according to the situation. For e.g.: to teach
numbering the teacher can use palm and fingers to point to the numbers 1 to 10.
It is easy to elicit certain words and phrases from student with a help of gesture,
we can incorporate gesture and mime in practical activity, for ex: in dialogue
when two people meet each other for the first time, have students shake hands
as we do in real life, or teaching conversation where a customer is complaining
make students use body language and gesture to express apology, or shock, or any
reaction suitable for the situation.

Undoubtedly, the best way for thorough comprehension of the target word is
context, using clues or hints provided in the text that surround the unfamiliar
word to help guess the meaning, this text may convey the words, phrases or
expressions that appear before, after or close to the target word. Simultaneously,
it can also include visuals or headings embedded in the text — mainly everything
that enables and helps the student to understand the meaning and here we
strongly recommend expository, non-fiction texts rather than narrative ones,
as they provide better clues. According to Joan Sedita there are context clues
that are very helpful for students and they also benefit the teacher to find the
examples in the text to use for explicit instruction and practice.

These context clues are the following:

o Definition clue - with a help of text the definition of the word is clear. e.g.:
Geotourism is a kind of tourism that sustains and enhances the geographical
character of a place (Vargo & Blass 2018, 103).

e Descriptive clue — the reader figures out the meaning from the information
described in the context. e.g.: When a hurricane makes landfall, a large
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amount of water rushes over the land and destroys structures on the shore
(Vargo & Blass 2018, 83).

e Synonym clue — words with similar mining, e.g.: When people come to
visit some special and unique area... they are enjoying and learning more
(Vargo & Blass 2018, 105).

e Comparison clue — the word is compared with the other similar examples,
ex: Cumulus clouds look like a pile of cotton balls.

e Contrast clue - using generally antonyms, the word of contrasting meaning,
ex: Unlike a compound, an element cannot be broken into simpler materials.

e Example clue — it is a word with provided examples, ex: An example of
mutualism is a pear crab and a mussel. Tiny pear crab lives inside mussel
shells. The crabs eat the young of organisms that would harm the mussels
if they grew to adults inside the shell.

We should also use personalization as a one important method in vocabulary
studies: it is a fact learners remember things better when we give them strong
associations. These can be examples from real life (environment, economics,
leisure time), as well as personalized examples from teachers’ or students’ lives.

Importance of CCQs in Vocabulary Teaching Process, Formation and Usage.
And if all these visual, verbal, instrumental clarifications are not enough and
the teacher doubts whether the student understands the meaning of the
target vocabulary, and at the same time needs to check if he reaches the goal
the best solution here is CCQ (Concept checking questions). CCQs in ELS are
target questions or prompts that elicits the response that shows the student’s
understanding. It is the best way to assess comprehension, they are great tools
when we teach ESL vocabulary or grammar. Concept Checking Questions in the
ESL classrooms could be reasonably simple questions suitable to the class-level
and student’s age. These questions are designed to highlight the essence of the
target vocabulary and check its understanding. As the importance of Concept
Checking Questions in vocabulary studies is vital it is also important to design
them properly. The golden rule of making CCQs is that target word should not be
mentioned in the question. The key word should be in the minds of the students
and they should answer the questions accordingly. It may be Yeas/No questions,
or open-ended WH questions. Different types of questions are responded
differently but simple: YES or NO, while other types of questions will create
dialogue or extended response from the students.

The advantages of the Concept Checking Questions are the following:

e Thy cover key aspects of meaning

e They do not focus on irrelevant points

e They don’t use the target item itself
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For example, we give a new word, “EMBARRASSED” (adj). After giving
synonyms, or antonyms, or visuals, or showing the gesture, and we still are not
sure whether the students understand the meaning, or want to check the level of
understanding we can simply overcome all these difficulties with a help of CCQ.
Concept Checking Questions there might be:

e Is this a good feeling? (No)
e Are you warried about what other people will think? (Yes)
e Does your face sometimes go red? (Yes)
Here is another example that of Concept Checking Question for assessing the
understanding of the collocation “PUT UP WITH” (v)
¢ Do you like this thing or person? (No)
e Are you patient or impatient? (Patient)
e Does this expression refer to thing or person? (Both)

And one more example to assess better understanding of the target word
through Concept Checking Question:

CCQs for the noun “SUBSTITUTE” (n)

¢ Do you use something new and different? (Yes)

e Is it the same as the original? (No)

e Ifyou need a “substitute”, can you use what you normally use? (No)
e Can a person be a substitute as well as the thing? (Yes)

CCQs always work. The concepts questions for an item will always be the same
since the essential meaning of a piece of language does not change (Workman
2006, 11) Usage of Concept Checking Questions are very helpful in vocabulary
studies and they are beneficial for both students and teachers as well. A clear
grasp of CCQs will set the teach up for success and simultaneously impacting
students’ success.

MPF System. After practicing all above-mentioned techniques and being assure
that students know the meaning of the new word and are well aware of its concept,
the next step to work with the class is MPF system (meaning, pronunciation,
form). Hence, our ambition is to achieve language fluency and coherence in our
learners, just perceiving the meaning, concepts of the word is not enough. Yes,
it is well-known that teaching meaning is the most important aspect, as learner
should understand what the word means, and then master in its pronunciation,
so the next step after grasping the meaning is its proper pronunciation. Each word
should be articulated properly if we want to be understood by the responder.
Facing the fact that at this level of language comprehension learners less likely to
make pronunciation mistakes, teachers’ interference is vital in this aspect, as we
can actually reinstate pronunciation of the new word even without working on the
meaning first. But this technique is a little bit risky with the leaners of the lower
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level, because they might mispronounce the word and focusing on pronunciation
before written forms has many benefits. We often think of drilling as a way of
introducing and fixing the sounds of individual words. Drilling is a tense work
and here exist too many different ways and techniques of drilling, and on the
whole, it gives an opportunity to work with the features of connected speech, to
help learners produce more natural, native-sound speech. Proper pronunciation
also enables learners to write correctly. Since the English spelling system can be
quite confusing, proper pronunciation can assist in improving spelling. Hence,
students know and understand the meaning of the word and pronounce it
correctly the next step is to explain them that each word in the sentence has its
grammatical form, and also show them its written structure. We should produce
it in a subtle way in order not to destruct students from the sounds of the new
word. Native speakers do not focus on grammatical forms when communicating, it
can be challenging use those forms when speaking foreign language. They focus
more on the meaning and often choose word they better know, but speak in
as unnatural way is much difficult for the listener to understand because some
grammatical forms and features are omitted or used incorrectly. On the final
stage of teaching target vocabulary, we should clarify the form of the word, give
students clear understanding of the function of the word, more precisely explain
and show the form of the word in particular and then in the given sentence. On
the ground of existing knowledge of the students we clarify whether these new
words are nouns, pronouns, verbs, adjective, adverbs, determiner, etc. In this
case learners get aware of their existence, think about their meaning and discover
why they are useful parts of the language. This enhances students’ knowledge
of language and ability to communicate. When learner realizes the importance
of the form for understanding the meaning of word, they get more motivated
to use them by themselves. Traditional grammar focuses on general rules and
their correct usage in conversations. However, the understanding how the form
improves communication gives them more confidence and tend them to apply it
in everyday communication. Through forms learners understand the flexibility
of the language, as they are aware its existence, they can notice them easily in
real-life context, and as learner develops knowledge of the core of the meaning,
they can deepen this knowledge every time that face the form.

Selecting Proper Lesson Frames in Vocabulary Studying. After so many efforts
on the understanding of word meaning of the word, using different means and
techniques for its clarification, proper pronunciation and giving information
about its form, we should consider through which lesson shapes/frames all this
information could be transferred to the learners. The choice of these lesson
frames depends on many criteria, like students’ awareness, class level and
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teacher’s approach and vision, the teacher should be sure that this is that very
lesson frame which fulfills the learners’ needs and help them to reach their goals:
gives thorough, conceptual understanding of target vocabulary in all its aspects.
The most traditional approach is PPP (Present, Practice, Production) lesson
frame, it is the most common and well-practice among ESL teachers, reliable and
valid one the practiced in most classes, it can be visualized in the following way:

Present Practi Producti
(ontex) =9 (accuracy) > (fuency)

But in same instance it does not fulfill the needs of all learners: the language
content in mainly related to the course-book or syllabus, and many teachers
working through PPP lesson shape and experienced this lesson frame, prefer
using TBP (Task-Based Presentation) or PBL (Project Based Learning) or more
frequently TTT (Test, Teach Test) lesson frame.

The objective of TBP (Task-Based Presentation) is to complete the task and
not just learn a structure, the central focus here is the task itself. Obviously, for
this aim learners should use the right language while communicating, and the
language itself with proper vocabulary and functional language in certain cases
becomes instrument of communication, whose purpose is to complete the task
successfully.

In vocabulary studies teachers cover all these stages:

1. Set the context
Reading for gist TBP (Task-Based Presentation)
Reading for detail
Students notice the target vocabulary in the text
Focus on MPF
Controlled practice (accuracy)
Freer practice (fluency)
. Feedback/error correction

The advantage of TBP (Task-Based Presentation) over other more traditional
methods is that it allows learner to practice real communication before doing
language analysis. It fulfills students’ needs by putting them in real authentic
environment and make them to use all lexical communicate recourses to get by
the situation. This draws students’ attention to what they really know and capable
of in real communication. One more advantage of TBP (Task-Based Presentation)
lesson frame is that we are not restricted in the choice of classes, as it is good
for mixed ability classes: a task can be completed successfully by a weaker or
stronger students with more or less accuracy in language production, and also,
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we reach their own individual needs.
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Collocations, lexical phrases, chunks of language which are so necessary for
fluency and native like speaking appear in TBP (Task-Based Presentation) lessons
but not so frequently, also, one reason lexical chunks are so common is that they
are typically related to functional language use (Schmidt 2000, 400), but the main
criticism of this lesson frame is its randomness. All these language resources are
widely used in another lesson frame - PBL (Project-Based Learning).

PBL (Project-Based Learning) approach takes the learners to a higher level,
it is more student-centered and much more ambitious. Unlike TBP (Task-Based
Presentation), tasks of PBL (Project-Based Learning) focuses on the whole term
of the academic year. Here more choice and freedom are given to the students
and they are sharing information in a way they see it. “Discourse is great when
it is true, class-wide exchange” (Fisher, Frey 2008, 62). Teacher’s role here is
to provide learners with suitable, authentic information, setting up framework
where necessary and help them to produce a final product presentation. So,
teachers just facilitate the monitor vocabulary study process. Consequently, the
stages in PBL (Project-Based Learning) the teacher should go through are less
than they were in TBP (Task-Based Presentation), because learners’ imagination
and flexibility should be provoked. The stages of PBL in vocabulary studies are:

1. Set the context
Introduce the target vocabulary
Focus on MPF
Freer practice (fluency)

SIS

. Feedback/error correction

PBL (Project-Based Learning) lesson frame with a help of project brings the real
life into the classroom. It brings facts to life. The American educational theorist
John Dewey wrote in his book “Learning by Doing and communicating” that: “I
believe that education, therefore, is a process of living, and not a preparation for
future living” (Dewey 1897, 77). It is noteworthy that this lesson frame involves
rea life communicative situations, and needs multi-disciplinary skills to deal with
real life communication.

We should also admit one more very helpful lesson frame in vocabulary
studies TTT (Test Teach Teach). It focuses on learners’ special individual needs
and addresses this need suitability. It is mainly useful at an intermediate and
higher level where learner may have seen the language before, identify the
specific problem and able to work it out. The stages of TTT (Test Teach Teach) in
vocabulary studies are:

1. Set the context
2. Test students pre-existing knowledge
3. Teaching - focus on MPF

69



33330 gGgoeol Labgmdfoge boggMlodgdol 8maddy, 2025, N1(25)

4. Tests — controlled and freer practice

5. Feedback/error correction

Theteachersetsthe context carefully through which he givesthelearnerschance
to do a task or activity that reveals their pre-existing knowledge. The diagnostic
test here gives a helping hand. The aim of this section is to observe learners’
mistakes of target vocabulary, and continue educational process accordingly. The
main goal of this phase is to focus on learners’ specific, individual needs. The teach
phase of TTT in some instance is equivalent to the presentation stage of PPP, it
is where the teacher explicitly teaches vocabulary set. The whole process in TTT
depends on the results of the test phase. After being sure we produce all possible
methodology of vocabulary study and sat it in the practice we should test leaners’
knowledge again with a help of test but much more complicated one focused on
the target vocabulary. We use TTT (Test Teach Teach) lesson frame generally on
an intermediate and higher level, because intermediate and advanced learners
have some background knowledge with what we can plan further teaching.

Conclusion. All these activities result in storing new items in short-termed
memory before transferring target vocabulary units into long-term memory,
and one key point also to be taken into account is the authenticity of produced
materials. Some advanced students often lack motivation due to the fact that
they think they know grammar and general vocabulary and do not see the
necessity for acquiring more new items, here the teacher’s guidance is essential.
The proposed teaching methodology will engage students in an interesting,
challenging and informative learning process, enhancing their vocabulary and
making the teaching process enjoyable and stimulating.

References

Dewey, J. 1897. “My pedagogical creed”, school journal, vol.54, 77.

Fisher, D., & Frey, N. 2008. Word wise and content rich: Five essential steps to
teaching academic vocabulary. Portsmouth, NH: Heinemann. 2008, 14-122.

Vargo, Mari, & Laurie, Blass. 2018. PATHWAYS: Reading, Writing, and Critical
Thinking, National Geographic Learning, Second Edition. 2018, 48-105.

Schmidt, N. 2000. “Key concepts in ELT: Lexical chunks.” ELT Journal 54 (4),
2000, 400-401.

Webb Koran, Stuart. 2007. Reading in a Foreign Language, “The effects of
synonymy on second-language vocabulary learning”, volume 19, 2007, 2-7,
120-136.

Wilkins, David A. 1972 Linguistics in Language Teaching. Cambridge, MA: MIT
Press.

Workman, G. 2006. Concept Questions and Time lines. Chadburn Publishing.

70



33330 gGgoeol Labgmdfoge boggMlodgdol 8maddy, 2025, N1(25)

965 s 9bsmdgbog®gds

9glozBo Bogpamds - 0Byolizyho gbols BgdLfsgagrorsogols
@9gbogol Lfagargdols 397603980 s 85000 0BGJaMOMYds JobLbgsggRd M
3933907090l LGHIIG G0

33°4960bg xmsgodg

ekaterine.julakidze@atsu.edu.ge

0685 Ginlssdy

irma.rusadzel @atsu.edu.ge

93930 F9M90eol bobgwdfionm Mboggmlodgdo
J250b0, LogoMmzgeem
DOT: https://doi.org/10.52340/atsu.2025.1.25.05

@9gbogol bfagengds 9bol 89dbfagergemmanzol ghor-9Ghoo dbodgbgermgsbo s
bs3396dm Lozombos bgdolbdogmHo gbol Fgbfogerol mmb. mggbozol d9bFsgzeol
0653500 9bmd®030  3MogBo3zs  9GbgdmBL, GmIgmgdos Us3dsm©  9R9IBAIGs©
396930mb06 9896 0565000 gMHM39 Labfsgzarm 3Gm3gbdo. 3o00sbmhg 93 s3bg s6Glgdryer
0003090056 gms a3b®b J9dmgcs35bmm 0bgerobn@mo ¢mgjbozol bszemgdol

9O 3m379bdo Imgdgero BAGXIHGs Gmdgaog, 30sdBo30sb 3odmdobstyg,
J9bsdsdol  Fgogal 0ma3399L obgemobn®  gbol  Jndbfsgemgengddo  gfbozmeo
065¢5096036900L dobomP9350. GMam®3 530b0dbgm, gfbozolb bisgergds geor-
JOD0 G000 S 3MOMGHOAIMo bs30mbos mgbm 960l d9bfsgarol ommb,
J9bsdsdobogo, B396L obsbl Fo®dmaagbl Tgzsbfogermo ogo dbw@H39emlb oby,
Hmd 1530896035600 bsdmsemgds Gogbodseroy®o sbermlb ogml gbol doGooso
bo30300900096, M9 gl 896936035 s sbd0dY3Hers.  Fgbsdsdobo
gbob Bmbjzommo bEAGXIHIHId0L 3sdmygbgds Imbomdegl Lodwmaengdsl obidlb
0530b99%3¢ms© BsgHMb 300093603530530 3ber 9bol 853eMdgermsh, BbBI©
3010390500 3oIMboggl sSBGO 5 9009335 0769l 3o39d-9cmo dbgbgerol doge.
Po®dmg 9600 LHo®0sdo ©YBHICIHsS 3oFgMoemo bsggbe®gdo, HmIgeros
393si  0bgeobaymo gbol  Fgdbfogerganl  gomomergdl «bm 960l  rgdlbozob
30300L985/@505bbm3MgdsL  goo dbMo3, s 0gmeg dbMo3g, 39samal dobigdlb
LoFrsemndsls dotBogs dosfimomb Jydbfsgemgenl sboero Fgbsbfagero cngdlbogs,
bAo@osdo Fomdmoagbocro gdbozol dgbobsgemo H9d603900 ©gbdsmgds 9bol
TJ90Lsgemgenl BrbBa Bofaogl sbosero boByzol d608369cmdsl, 3o0sbGHML ©s
39000530bmb 030. UHo@0530 990m0535B9der0s wiber 960 Fgbfagerol 990mgdol
3eoboggogos, Mag o939 bosdmemndsl 33sdamggl dmbfogergl dogsfrmo  sbsgno
946030 ©3000B5GMMBOLS ©s 030008999:36980L abom. TYim535Y9demo
bfsgemgdol  dgormmenmgos  bodwoergdol  dobgdl  dmbfagenggdl  Bsg®Hodmb
babfsgarm 3Gmpgbdo, smodgsb ogo, HGmgmei Lsobdgmgbe, 3o0mf3939800 Lsgly

0sbBH0FmmoM989e 5JB3MBODS JHIMAEPOMBS. 393M3JB0 30 [otdm©gaboemo
71



33330 gGgoeol Labgmdfoge boggMlodgdol 8maddy, 2025, N1(25)

0900 mgool bsxz9ebg o0hgggb 8obsbl: gbol Jydbfsgergamgdo Lomdmdgb
3005OmMems, oberml  globfsgeno  gbol  bsdsbolm  geHmwemgdmsb o dsomo

099939905 56 356bligsznds 9bol dgzenmdgemol 9:9y39¢9d0obsgb.

533563 bodY3980: 369302960 9bs, 360I369eMBOL 5IME6MBs, F3MBs-3539ds,
bdmgobo dobodbyds.

89Lag50. 3D 96Ol FgLoges DM FOMOMII WITMIOIOLIEOS
9bmdM0og  MBotgdbg, Toa™Med  dglslfiogero  gbol  angdlogm®o  dsGsol
29L5xMNMIOSE Bb3s IMS35¢0 FgOMPO S 0YMIss LoFomMm. LfimMo
39mBgmo gdbozol gangdgb@gdo, 13wbdEo® gbslimsb gMma gbdatgds
960l IgaLfogengeadl meg30LbBs© OLsMdOME wEbm 9bs®g s As0amb

960 Bo@BoMgdangdols dByggangds. vbEm 9bol egdliogzol dgufogarolisl gbols
399L{ogagagdo b3oMa 5{i4gd056 3OMdgdsls sbagno Lo@yzgdols goggdob,

50daol, omeg30Lgd0 3Mmbom. slsg3g s gdlolzols s AMTsEH03IOL
MON0YOHNI0ToOHNGOS ©adfygdo gbols galfogergammomgzol.  BmyogMamo
3sLfogergdgwo  5J3gbAL 93990L aMsBodogawo fabgdby  @o Bogwgd
3609369amdsls 560 FGOL gl 3ol, JogMsd LsobEgMglim s 360dzbgarmgsbos
mo3oblol dgbgoamgds, mIwol dobgzomsE: “@MadsGozol gsMgdy
2396339990 0bBm®Is300L  A9dm3gds  Ggodegds,  Bopa®ed  argdlogol
23960939 5565000 0bRM®Ts300lL Jowgds o6 Jgodwrgds” (Wilkins 1972, 118).
fomdmeagboew  bsdOmIdo 89393909 G90ma390035Hgd0bs  agdlogols
UfogagdolL 35003300900 BgmmEOo, MHMIgoE  ghmol  dbMHog
390003l 253oMFH0390L o35 gdsl - dosfimepml 9bols qdbfogerganls
0b83m®MBs300 JoMEH035 S LB0BEIMLM®, bmenm dgmmgls Ibog sbTsMgds
mEbm  9bols dgabfogangenl sbowo  argdlogol 360836gcmdols  {izomads-
39390530 306039  gBHe3bY, bemm  3gMLdgd@ozsdo o BMIbEoMe
258mygbgdsdo d93Yy39egdol Mmb.  B5s3MHMIJo FgImmez5HOMWO Y39e0s
3996035 3608369cm3560 s 30530 3Mos. 36083bgamgsbos saMmgm39, vy
M5 BH030L 2533900OL BMMISE0 Fgodwgds 4odm3094gbma sboero argdlogols
Bobo3gdWs, s o 1939 AOLOM39OLFOBYdYE0s LsdoBby XAzl
6ol 3mboll mbg o  TsbogEgdols  95396EIOMBS-Mg396EBOHMDdS.
50 5gdBH0Z3MdIMS  JOHDMD0Mds 0f393L obsro gbhmdMm0z0  gHmgIEgdOl
930390006  dgbliogmMadsdo  Fgbobgols 3sbsd, Lobsd dmbgogds LsdoBby
96mdM030 gMmGMEgdoL 4MA)E35c0s0 dgblogMmgdsdo AssESbs. oMo
960l 899LFogargangdo B30dOHMdY6, HMA BmAs© AMTE03Mwo [glgdls s
9e9996GH oM 1539EHY39w™ gdlozol BGanmds 155335M0L0s VBBMMISE00L
239005390500, FoaMod 30 B0Bsbo  QoTomMEo  LordsMo s  9bols
35BoMgdGOMD  5009335GM0, Mwg356EMMO oLZMLOOL FoMdsOmm3zss,

72



9 XI390dg, 0. Hysdy

0bMEYds  35Lfogagdeol MmO s Bs®MmEmds Lfsgwrol dMmaqlido,
om0 IbM0H6 bgenddpgs69wmds, LHimEo dods®omEgdols do3gds, 53 AbGHOZ
36535 xgMHM3560 30AMAgd0LS s 3603900l A58mMmYgbgds s930wgdgEo
Q5 QOMPOOYZOMO00.

@gdubogol Lffsgamgdol $gdbogs. «gduogol Lffogamgds dogrosh Gomvmo
5 @odobo  Lsgombos, Moysb ogo  doMmsdot  393d06MHTos  Lo@yzol
36033690mdol LHmMo goqdo-455BMgdLmb s ©35380Mgds doneoba
A9JbGHoL, 3mEEIJuEHOL 5©dasls. s3mEsbs 30093 MBO™M MOIYEPEIdS MMES
Lod0BbY X ARl Fotdmoagbl ESL (0baarolinyto, Gmymms dgmeg 9bs),
d9L5d530LOE b BsdoBby gbol Fgmogsbgds Mbs dmbrgl dmdbows
@5 95gL0ToMs ALBORGOO FBoM. Y39eby LimMo FHgdbozs GmAgwros
3005605 LEAOBOY GBOL SOLOL ASBEYGOS 5O F9ALFogergams BoMMEIMdS
s 3500 d0g®m LoBYzol 3603369MdOL sdMEbMds, 3 JoBBOL doLswfgzs©
390dgds godmyqbgdmeo ogmb:

Lobmbodgdo
3b@mbodgdo
396M0xMH0gd/dog5e0mgd0L Imy306s
® 30095 MMO  LodNogdgdOL  2odmygbads:  BoboBgdo/  BMEMYd0/
259mbobvyengdgdo
e ULbgmemols gbol 4o8mygbgds: 30d035/59L3Hgd0
* (3503999 Lo sbBy, bogmbyg Jobodbyds

Ro0Mm»3e00 L5dMegdgd0sb dsbiffogargdgemds dodgds Asdmoygbmls
9600 56 ©53m©gb0d9 39456030 LoE¥)SE00LD 25dMIOLMYT5653, Lobsd ot
M§3Mbgds MMI X awx3ds A50gm sbagro Lsdobby Lo yzol 3603369wMds,
353M53 07 33MIBMOdM, MHMI gi LTLYoEGDOGOO 5™ 5O L3BoMOLO s Gool
d99L{ogagargdls bLFoMgdsm dgBo gobdadBHgds Lodyzol s®LoL w39,
39L59905, glodgdgE0s o0 J03T5OHMMO:

* $adbAY/3mBHIILAY

® bIOMBOYOL (g 3oL EMBY 0dEg3s 5ol Ladrgsangdsls)
® bdmgzsbo J0bodbgd9dL

* ILOWYBIO Foboaydydl

309950 3030l 9aLfogargerolionzols Lodobbg crgdlozol dgfogerolsls
M30MOGIUMdS 960390 odmliobremgdadl,  BMEHMGOL s Bobs@gdl,
253030090000 OLEHIMGONIE0s, MM 439ws Mbol dqdlfsgwrgwrgdo
abse LoBY39dLO s BOSHYOL MBROM (3HIWIE WS SQOZOWSE 0TobliMz™MdIE
LogbgdBY, BogmBg 060867d0L IbTsMgdOom. bAoMo 30BwYsEIEmO doloems
XOMUEMO b5dogds 339300bgds, AsBLEIMMMGdOm Fo5d0b 30 9bols

d99L{ogaganls mFoml sHsgo bo@yzol 360dzbgermdols sedds s B39b 439J3L
30bo 30DOE0BsE00l Lodwyowgds.

73



33330 gGgoeol Labgmdfoge boggMlodgdol 8maddy, 2025, N1(25)

21939 Jo0sb bglisgMgaro #Hadbogss Lbgmaro gbols 4o8mygbgds Ladobby
@9dbogo  A93gd0L  MZ5ELsBMOLom.  gdbogol  Lffegargdol  dMmEglido
F9Lodgdgos  A98mMmyYgdge  0gbsl  3mBs, ggbBo, Godozs s  Lobol
258039(3HY30e9ds, Y39mobg BoMFH030 354500m0os M0Eb3gd0L LFsgwgdolsls
00mMJOOL  bToMgds  1-sb  10-0g ®obzgdol  doLomomgdws. 96
Q05MA0L  033MM30Ds30s, MMO 5sd0sbol JgbggMol ML bgwo
Bo0MoMm®»Ig30L  ©gIMBLEHMOMads dobo 506030 YE0  BOSBOL  A53gdOL
doBbom. Fqlodgdgmos 1939 M9dE0gdoL  Fodmbo@zs, abBgdol Bz9bgds
abgoglio Lo@yzol 36033690 MdOL AoaMB(3935¢.

MM, BsFoBEy LoBY3z0L Loe3MAZzE0s60 A9gdOLMZ0L Loyzgomglicm ybos
3633gbdo, BHaduBHdo dmiEgdmeo 06086gd9d0L o6 60IBIBOL QedmygBgds,
OMIGdOE oML 53603l 3bmd LoGyzsol s gbdstgds 360d3bgErmdols
259m3bmdsdo, b BHgdu@o dgodwgds dgoEezgl Lo@yzgdl, BOIBYIL 96
2580 g4dgdl, OHMIEmS 30MHPISOMO S QI35 IOZIOMIO MoMATobO o6
0dg3s LEAoBBY LoBY30L 50Y335EWE F60TZ6gEMBL, Fog™sd 3MbEHIJLEHIO
353970 @ggdbogn®o POl IXFNBIVS 3399wg3L bodyzol
36033690mdol 3bso 5dmEBMBdOL Lsdwsgdsls. dglsdsdolbo, 3mbEgduEo
oMol LHmMg ol 1s3356dm d9dsboBdo, GMIgmoE goa309396L LsdoBby
@9du30L BMULE I60T3bgEMdBY.

560boly/860836g9mmdols  Jg8mfidgdols dgzombgols  (CCQ) 3603369 mds
1530B6g ¢mgdliogo gufagemols MmU, 3s00 ggabs s gd3mygbgds.

0930, LOA0BOY gdbogol  sMLOL  Aoaqdolomzol, ygzgars  bgdmom
Bsdmmgwomo  3gdbogzoms s dgoom@oom  (HBg3oM0,  30BMsmcO,
0bLEBMAEESIM®O) 3960 3500300 FoDIbL K AMBRME: LsdoBby gdlozols
3603369mmds M55 dMEPM©Y  A93JONIE00, /9B  Tobfagegdgal  Lryel
MHIMbOIL s  20osdMKAML MMT  xaRmSb dosefios doBsbl o
LoEY30L IBOBOE0S B3O ASLERYdOS 9bol TgaLFsgwrgemsm3zol,
50 990mbgg3530 y39wsBy bgmlioymger s Lobom dgomea F9a30deos
a9630boemo 36033690 mdols gdsdmfidgdgaro dg30mbggdo, 9.5. CCQ. oyo
L5939 9LM 0BLEMIGEEH0S 565 Bo®BHM gdbogzol Lfsgwgdols dgmmeogzsdo,
00509  3M33oBHo3ol  LHogergdol  3MmEgdos.  9gLedsdols  dognosh
3609369m35605 500 Bm®I0Mgd0L, 90093960l Falol sigs: CCQ Fgz0mbgs
MMELYOWOP SMOL IBMOWMO BH030L s 30 FgoEegl MFscm bsdobby
@adbogsls.

CCQ 39300b30l 30GMo@lmds dymIstmgmdl d9dwgydo:

* 030 dmo393L 3603369wmMdol doMom s13gEHL

® 56 5HEIBL BMIMBOMABL SMOMYE935EVIM Lagombbyg

* 53390905 Lsd0Bbg gegdnbEol 2sdmygbgds (A39bl 990mbagzsdo

wogbogn®o gergdgb@oL)
74



9 XI390dg, 0. Hysdy

CCQ B9dbozsl ymzgwm3zol ogdom dggaHg 4939o35M0. 3mM 360l
dobgg00: 7 CCQ 36033690 mdol 39350mfidgdgeo d9300mbggdol godmyqbads
doqn056 ImbsbgMgbgdgaos gdlizol dqbfisgerols 8gdmbggzedo, Mo@ash ogo
LOLOMYGOEMS MMM GBOL gAL oz 5030l Sls939 Folifogegdgarmsmagols
Q5 gb3stgds dom LaliyMzgeo dggaol dowmfigzsdo...” (Workman 2006, 11).

MPF Lob®g0s. «jbogol bfsgamgdol Bgdmor blgbgdweo 3Magdozol
296bmM3009d0L 9909y, (o3 LsdoBBy 9bol LoEyzol 96036y MdOL
393705H9 04m 13m3MBoMGdMEO s Jglsdsdolio dgdsdmfidgderodg30mbggdom
3608369000l s®LOL  goagd0l  oodm{idgdol)  A9OZ3POZM™  olgm
LoLEBHYIME dEmM3gby HMIZMOOEss LoGyzol 960dgBgEMdAL, Fomdmorgdol
©5 mOIoL 3M0d303s, 9.5. MPF Lobi3gds. s0bodbmwo dgmmo ghmom®s@
39659(330390L gbol FaLfogwwgddo 339 ML (3MEBLL, sbzgfogl
3o Lfm® FomImmddsl o Madm  0m3s  Boazobgogdl gbol  dogs
LGOI EGHO50. 30056bAGdIOM, MMT WJlogMMo gMmgyeol dbodz69¢mds
5M0oL 0l 4353900bgo MMIgebgE vbs 396l ImLsdmdMmadg dols@ebo
06335300, 53oLvmzol 30 LsFoOms dobo LHimMs Fosmdmo]ds, o3
36535xBgMHM360  ¥aMBMMo v 0bogz0MMO  BagsMx 0dmgdols
5dbsMgdom doomfigzs gbol d9alfogargendo. s@0bodbwmo Logsdx 0dmgdo
gbdsmgds 9bol FgaLfagegargdl d96gdM030 Lawd™mOl FoMdmgdsdo, LoGgoms
960l 35@9Mgdgargdmsb  Josbermgder s Aozl  sMEH03Ee305d0.
Lo@ygoms LfimMo Fomdomdds 3oMm©aedot 303d0M30s oo LHm® omobomsb,
556  0baEolvmo  Jommefgmol LolEgds  Logdom sdsdbg3gos
305060l gbmazsbo  dgdlbffogangegdolsmzol s LfimMo  Fo®dmmdgds
qb35Mgds 3500 FoMHNEFGMOL Q9B MmdYLGdST0.

MmEgLbsg LEHMIbBHNTs 0306 s gudoom sbogwo LsdoBby Lodyzol
360936gamds, sUgzg LHmGo  Fomdmmdzedgb dsl, d9dcogao  Bodox oo
omblbom  dsm, MMI {fobosgdsdo mommgme Lo@ygsl odglb megoLo
30535303990 BMEIs, s SB939 h396Mo Jolo FgMHomdomo LEBHMMIEIMS.
6ol FoBHoMmgdgdo 96 BmIMBOMOPIB0D  MsdoFH03M  BMMIGODY
3M3M6035300LsL, M3bM gbsBY LoBdMOLLL 53 ZMMIGOOL A53MYgbgds Fgodegds
00 0ymb. 0bobo MM IgEs BMIMLOMEId0sE 3603369 mdsBY s
bdomMo 0Mhg396 LoEYzsl, HMIGEoE 390 0306, FogMsd 5MdMBYdIMOZ5
Lorgdsto AubYHYOLMZ0L YBROM MDD ABORJO0S, B1oEYD BMYogHDO
305353030 BMMI> 5 3030L9dMGds ASTMBHMZYOWO0s 56 sMsLfimMoco
5MOU 2odmygbgd 0. Lsdobby wgdliogol Lfagegdol Ladmenmm g@e3byg, 396
MBS ©o35BMLBHM® BoBY30L BMMAs, 53LbBsm s o3Y3Mb3IgEBHM oo
) M5 393939080l bsfoeros ol gMsdsE030s©, 303390 LEIbEHIdL
935830m 253905 LoEY30L BMEJ300L, MROM BYLELE 53MbLBsM s 35h396M™
Lo@Y30L MM 356039 s 99992 dmEgdwye Hoboogdado. Lidmgb@gdol

75



33330 gGgoeol Labgmdfoge boggMlodgdol 8maddy, 2025, N1(25)

MLYdMEO 30BOL Lox3ydzgeBY 35DMLEHIOM, 50D 0¥) M gl SHSWO
LoGY3900 9OLYGOOMO Lobgegdo, Bogomlisbgwgdo, Babgd0, ByPLIMMI30
Lobgegdo, BI6oBYIdo, SMGHOIWGd0 s 0.8. OmOILs3  ImMLfagzwg
536md0gMadL BM®MIoL 360IZz69mMdsl LoEyzol 360369 mdOL golisagds,
obobo MBO™  IMGH030M9099mgd0  bYd0sd M350  Fodmoyggbmb olbobo.
AMOOEOI0 AM535E030 BMIMBOMEYds Dmas fglbgdls s dso LHim®
259mygbgdsBY LodMGdT0. M35, 0oL ASYGDS, 0] MMYMO 5MBX MBdYLOL
5335 3M3MB6035305L, 5393l o0 I9E) 393X JMGOIEMBSL S wJd0dYOL
259m0ygbmb ol ymggermoryt  30m3mb03s30sdo. BmMIgdol  dgdzgmdoom
Ambogeggdo 3900 536Md0YMdY6 9bols dmdbognmdsl, dsocd BgmAdEr0sc
530 d9b0dbmb olobo Mgowy® 363 JuBHTo s FgLsdsdobo gbols

399L{og00gagd0 339 A0BMYPONEe S J0DsbI0TsM s 04gbgdgb 535
0¥ 08 393390900 Bafogls 2503 bovgdsmTo.

Wmto  3s33g0owol  LAGajda@ol  Bgdbggs  LsBobBy  ergdbogol
Ufogamgdobol.  ¢gdbogol Fglffocmoliall Lo@gol 36086gmMmdOl aoagdol, dolo
0096308035300 s $3MEbMdOL, dgday sboo gdliogmo ghmgwEols
05399353900U, Fomdmmddatg 3ot 0dols s LobEd«ms AoBboEZoLmE
95 990MqLo 36036935605 M5 B30l 2533900OLLEHMJEIMOm
dmbgds dobo dofimgds XaBBg. 353390000l bBHMWIBHMYOO dJ3MO S
M535¢0xgMHM35600, FogMod om0 5MBG30LLL  Gomzoobfiobgdmwo Mbs
0gm BodoBbg xAMBOL JoBHJYMM0s, SBo3MOMOZ30 XaR0, F9ALFo3EgEms
L5dIBOLM (3mBS s MbY.

930wsbY 39303IXIONo LAOYIHYOYvos: PPP (fompgbs, 3®agdogs,
LodmEmM  J9Ia0) 3933900l Ro@bm, MMIgoE  d9a30dw0s  dlg
fomdmz0p0bmon:

369BgbBogos 3M5g®Hogo LodmeEomM
Goboloo) T Golfesy ™ Byepo
(3903700
8¢d30e909)

9B 393MEIXIOME0 OO VMRS S3MMBOMGOME0  Fgom©os, Labom
Q5 35WOENYMO, 0F3s  DMYOIMMO 39sMA0 ME0MIGGLMOL 560 FdL
TBP-ob  (935¢0005%g  mMobg@Bomgdmmwo  30M90gbEoaos) o6  PBL-ob
(BMMmgdBHBy  mHobyBoMgdwo  Lffsgangds) 96 Ma3dm  bBdoMo TTT-ob
(A9bBO, LHogwgds, GHbE0) Logs339m0ol  LEdMmEMmL.  MOMYEo
3o0gobl  asoBBos  9oblbgeggdeo  s®Jodgddmbolzs @  odBHogmdoms
0565900930 )Mds,M0L53  4oblsbEgMls 353mygbgdols 30M95¢00,
OQMOHO355: 9ol Fgabfogengerms LadsBobM (3Mms, BMASO A3BsNEGdOL
MBY, sbB53MOMOZ0 X AMBO S 39AMYOL JoDsbo. Loz gdgmm3z0L dsmo

76



9 XI390dg, 0. Hysdy

3065 5 BEPMdS GOMAZ9MS 1535 OIOIEMS, M5 Yb Lo FgMhgwaro
Q5 Q39T 59E03MdId0m Joowfig3s 9bol dglfiogwgerdo dobsbo, yzgus
bgdmm RIMM30wo Fgomm©ogs 0v) 3MJE03s 30 bmMmEowgogds s
3mbo3e99093c0 0Ol 5b0dBmmo 533000l biEM¥YE Mol dgdzgmdoo.
33365. oMMy gbo 655dHMIB0 YEEIM O M5BT0TYIMYIOS
390900 gbols G9dlfogergemsmzgols 93mIgbomMgdreo mobsdgpdmag
30@aMAgd0 s IgoOmEIdo. Fomo LoLEHIINM®E A9MYghgds JMHOMMS©
239990MmgdlL  39ogmal  doBbol  Joefggzsl:  dqLsbfageo  gdLbogm®mo
JOMYMgdol  dsMEH03s  dofmgds  9bol  gdlbfogangemBg s dsom
333500056  AgblogMgdsdo  BHMBLGIMOIoMgds, o3 solsbgds  gbols
5Q09339G6  BMdST0 s LOWMERILMZIBO  OLIMOLOL  FoMdsMrNZs30.
dgmMgl  dbOog 30 NbBOMB3gmymals  dgalfogmgwoms  doduodoery®
Bo00mdsls Laliffoganm 3OHmEglido, 993390000l dsM@H0g s Loliosdzbm
59BH03Md5 5ol QS Bom a0bEHYMYLYOSL 9bol 3MbE3gEH30L Bodsto.

77



